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Abstract  
The present study focuses on identifying the weight of stress factors in the Romanian academic environment and the nature of the 
relation established with professional satisfaction and the organization commitment of teachers. The practical implications of the 
present study applies to the development of certain efficient management strategies adapted to the didactic profession through the 
advancement of training and optimization programmes for those personal and social support dimensions which can 
counterbalance the socio-professional pressures, thus contributing to the achievement of high levels of professional satisfaction 
and commitment.  
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1. Introduction  
Nowadays, success in the academic career is determined to a large extent by the modality of activating and 
integrating the personal and organizational resources in order to counterbalance the multiple socio-professional 
pressures, specific or non specific (stress factors) to which teacher are submitted in the currrent professional life 
(Pitariu, Miclea, Munteanu, 1987). During the last years, the didactic career in Romania, implied major changes, 
induced on one side by the socio-economic situation of the country, and on the other side by the ambiguities of the 
new legislative system which regulates the didactic profession. All these reflect directly upon one of the main 
factors of the educational environment- the teacher. Professional efficiency of the teacher has short term influence 
over pupils learning performances and in future over the professional quality of all socio-professional categories. 
What is a good teacher? The answer is given by numerous researches in the specialty literature (Negovan, 2004): 
it is a responsible, understanding, friendly person. Can the teacher exhibit these positive qualities under the socio-
economic conditions? Do the comedown of the living standard and the ambiguities of the professional role influence 
directly the academic life? What are the measures which can counterbalance these negative effects under presentday 
conditions? - these are questions to be answered in the current researches concerning a reality within a normal 
framework, whose effects can be dramatic unless we cannot learn to develop efficient management strategies for 
occupational stress. 
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2. Occupational stress in the academic environment 
The analysis of the occupational stress has acquired an increasing importance in any organizational 
environments, Spielberger (1994) observing that 
 During the last years, the researches about occupational stress as regards its 
triggering factors, physiological, cognitive, emotional and behavioural reactions, and individual resources of 
adaptation, behavioural and organizational consequences, and the modalities of management increased also in the 
educational area. (Sava, 2004). In the present study we approach stress from the perspective of the transactional 
theory, as defined by Lazarus and Folkman (1984, p.19) as a he person and 
her well-  At the behavioural level, the consequences reflect upon the professional performance (a decrease in 
the efficiency, low resistance to change) as well as at the level of professional satisfaction, organizational 
commitment, the well-being of the mental and physical condition. 
2.1. The pressure sources of stress in the educational environment 
The specialty studies confirm that the employees who develop their personal resources are capable to modify the 
homoeostasis of the body under the influence of stress. These factors refer to the content of the work in itself and to 
the social dimension of work (French, Caplan & Harrison, 1982; Kahn & Byosi re, 1992; Williams & Cooper, 
1998). At the educational level, we refer to the complexity and the volume of the task, the unpredictable 
modifications of school requirements, the role conflict, increased responsibilities, professional dignity in a 
continuous decrease, unjust professional competition, uncontrolled decisional responsibility, etc.  
2.2. The psychological resources which mediate the effects of the occupational stress in the academic environment 
2.2.1. Locus of control 
The term of locus of control introduced by J. Rotter refers to the attitude and the beliefs concerning the relation 
between behaviour and effect. The specialty studies confirm the fact that locus of control is a good moderator of 
stress (Spector, 1982, 1986). In his study from 1986, Spector relates good correlations between the perception of 
control in work and the pressures generated in the workplace that is, locus of control has been related to well-being, 
internals in general reporting better well-being than externals (Spector, 1982; Siu et.al, 2002). The role of work 
locus of control as a moderator of the relation between the pressures exercised by stress factors and the 
consequences at the behavioural level has been demonstrated in many professions (Rahim, 1996; Williams & 
Cooper, 1998) and in different communities (Siu et. al, 2002, Sava, 2004). 
2.2.2. Self-esteem 
Self-esteem refers to the extent to which a person has the tendency to evaluate himself/herself positively. The 
studies show that if at the personal level, there is a high degree of anxiety and depression, this is mainly due to the 
tendency of the person to evaluate himself/herself negatively, which demonstrate a low level of self-esteem.  
2.2.3. Social support  
Social support refers to the exchange of resources intended to enhance the well-being of the recipient 
(Emmelkamp et al., 2002). Perceived social support has been shown to have a stronger relation to psychologycal 
distress than received social support (Cutrona& Russell, 1987; Thoits, 1985; Emmelkamp et al., 2002). We consider 
that at the level of the educational environment, the social support is sustained by the mentor. A mentor is a high 
ranking influential member of the organisation who has advanced experience and knowledge and who is committed 
to providing upward mobility and support to a particular junior  carreer (Ragins &Cotton, 1991). The 
teachers who benefit from a psychosocial support from a mentor are considered to satisfy the pressures exercised by 
the demands of their working environment much more easily. 
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2.3. Behavioural consequences of the occupational stress in the educational environment 
the cognitive and affective one. We identify the main reactions at the level of professional satisfaction and 
organizational commitment. 
2.3.1. Job satisfaction 
Job satisfaction is defined as an attitude that individuals have about their jobs. Is results from their perceptions 
of their jobs and the degree to which there is a good fit between the individual and the organisations  (G. Jones, 
1996; Ivancevich et al., 1997, in Malik et.al., 2010). The specialty studies reveal the fact that a high level of 
professional stress reflects directly upon the professional satisfaction (Cooper et al., 1988; Williams & Cooper, 
1998; Pitariu, 2003; Sava, 2004).  
2.3.2. Occupational commitment 
Most authors define this concept as being the nvolvement in an 
organization or the psychological attachment felt by a person to an organization and reflects the 
degree in which the individual interiorized and adopted the characteristics and the perspectives of the organization. 
In 1990, by virtue of the observations made in many types of organizations, Meyer and Allen developed  three 
component-model of the organizational commitment  the AC was considered that commitment based on the 
identification and the involvement of the person with the organization; the CC is based on the material and 
psychological costs associated with leaving the organization, persons who have such a commitment remain because 
they are bound to do it; the NC is based on an ideology or a feeling of obligation towards the organization, on the 
lief that it is right or moral to remain. Persons with a high normative commitment remain in an 
organization because they think they should do it. 
3. Objectives 
The present study focuses on the identification of the weight of the stressors from the Romanian academic 
environment and on the analysis of the relation established between stress level and professional satisfaction on one 
hand, as well as with the type of organizational commitment on the other hand. Also, we have tried to point out the 
-
availability) in the investigated relations. For this, we suppose that high levels of occupational stress associate with 
low levels of professional satisfaction and organizational commitment. The prominence of the mediation 
relationship leads to the hypothesis that a certain structuring of personal factors as well as the existence of a social 
support diminishes the action of stressors. 
4. Method 
4.1. Participants 
The sample of participants has been chosen by non-aleatory randomization consisted of 85 teachers (women 78 
% and men 22%), who work both in the urban (62%), and the rural environment (38%), having the specialization 
primary and preschool pedagogy. The group of participants presents the following structure, according to the 
variable work experience in the educational system: up to 10 years experience - 23 %, between 11 -20 years work 
experience - 62% and over 20 years work experience  15%. 
4.2. Instruments 
Occupational stress indicator scale  OSI (Cooper, Sloan & Williams, 1998) presents items which evaluate 
major sources of pressure in the organization. Job Satisfaction Survey- JSS- (Spector, 1988) evaluates the 
. Organisation Commitment Scale  OCS- (Mayer & 
Allen), is a scale which evaluates the type of commitment in an organization. Work Locus of Control Scale  WLCS 
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8 shortform- (Spector, 1988) represents an instrument to assess control beliefs in the workplace. Rosenberg Self 
Esteem Scale - RSES, 1965 measures the level of self-esteem which represents a positive or negative orientation 
toward oneself; an overall evaluation of one's worth or value. Global Mesure of Mentor (Dreher & Ash, 1990) 
evaluates the extent to which the person established a relation to a mentor and benefited from this relation. 
5. Results and discussions 
The analysis of data reveals the weight of the stressors in the Romanian academic environment: at the level of 
stress factors, the first place is held by the organizational structure and climate as it was to be expected (m=29,94, 
SD=5,75), followed on the second place by workload (m=28,65, SD=6,24); followed by career and achievement 
(m=23,54, SD=5,75), the interface house-work (m=20,15, SD=5,34) and managerial role (m=19,24, SD=4,77) on 
the last place being the relationships to others (m=18,34, SD=6.77). This can be explained by the fact that under the 
present-day socioeconomic conditions, the educational environment undergoes unpleasant consequences: the 
structure of the educational system is very large and impersonal, generating tense situations at the level of the 
educational climate through frequent legislative changes, mostly non-consultative.  
As regards the hypotheses generated by the relation set among the pressure sources, the behavioural reactions 
determined by stress and the personal resources, we have calculated the bivariate correlations Pearson (Table 1). We 
have observed statistically significant relations, but having a low intensity, also due to the relatively reduced group 
of subjects, between job satisfaction and stress sources like factors intrinsic to the job, relationship with other 
people, organizational climate and structures well as with the interface house-work. Concerning the OC, we have 
observed that the AC is determined by the relations the teacher establishes with other colleagues, as well as with the 
organizational structure and climate. As regards the CC, we have observed that this one is determined by the 
educational structure and climate factor, other relations being statistically insignificant. The NC correlated 
negatively with the internal factors specific to the activities developed by the teacher, these ones being considered to 
have a vocational and creative nature rather than a normative one. 
Table 1. Inter- correlation Pearsons among sources of pressure and behavioural reactions and mediator variables 
 Job 
satisfaction 
Affective 
Commitment 
Continuance 
Commitment 
Normative 
Commitment 
Self 
Esteem 
Locus of 
control 
Mentor 
OSI 1 
Factors intrinsic to the job 
 
-0.23** 
 
0.12 
 
0,18 
 
-0.25** 
 
-0.24 
 
0.25 
 
-.012 
OSI 2 
The managerial role 
 
0.24 
 
0.28 
 
0.11 
 
0.12 
 
-0.18 
 
0.12 
 
-0.18 
OSI 3 
Relationship with other people 
 
-0.14** 
 
0.16 
 
0.23 
 
0.24 
 
-0.14 
 
0.22** 
 
-0.11 
OSI 4 
Career and achievement 
 
0.22 
 
0.24** 
 
0.21 
 
0,22 
 
-0.28** 
 
0.34** 
 
-0.25** 
OSI 5 
Organizational structure and climate 
 
-0.28** 
 
0.38** 
 
0,28** 
 
0.16 
 
-0.38** 
 
0.29** 
 
-0.08 
OSI 6 
Home-work interface 
 
-0,20** 
 
0.12 
 
0.14 
 
0.32 
 
-0.12 
 
0.14 
 
0,15 
**  (2 tailed), N=85 
 
As regards the individual resources, we have observed that low levels of self-esteem are associated with pressure 
sources of stressors (career and achievement and organizational structure and climate). Teachers are aware of the 
fact that their personal resources are not sufficient to control and change the educational structure and climate, as 
well as their achievement in the career. As regards locus of control, it seems that externals consider that their 
achievement in the career depend on the others, which represents a stress factor for them. The centralization of 
decisions, the change of the promotion criteria represents stress factors for the externals. Surprisingly, the presence 
pressure sources, only as regards the factor achievement and career. It seems that the presence of a mentor who 
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listens, counsels and guides in the career development counterbalance the stressor source of the achievement in the 
career. 
6. Conclusions and limits of the research 
The present study represents a pilot study in a more comprehensive research. We have observed the structuring 
modality of the stress sources from the educational environment. The mediation effect of the personal resources has 
been emphasized partially, mainly due to the reduced number of the participants in the research sample, which 
represents another reason for which the results of the study cannot be generalized. Nevertheless, it is important to 
mention that a low level of stress is associated with balanced psychological behaviours (Pitariu, 2004) in which 
. It proves to be important that future 
studies should emphasize the nature of the relation between the stress behavioural consequences and the involved 
personal resources in order to develop efficient strategies of stress management for teachers. 
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